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Practicum/Practicum Equivalent Experience Lesson Plan Template 

Title of Lesson: Freshman Book Talk and Book Selection Guidance
Unit Title: N/A 

Library Teacher’s Name: Liz Sower
Date Lesson Is to Be Taught: 11/15/10
Grade Level: 9
Subject: English Language Arts 
Time Frame: (Length of Lesson in Days/Class Periods and Number of Minutes Per Period):

10-minute lesson plus readers’ advisory, assistance with selecting books, and navigating the library.

Standards for the 21st-Century Learner in Action with page numbers:


Skills to be taught in the lesson:


1.1.2 Use prior and background knowledge as context for new learning. [p. 13]

1.1.6 Read, view, and listen for information presented in any format (e.g. textual, visual, media, digital) in order to make inferences and gather meaning. [p. 13]

4.1.1 Read, view, and listen for pleasure and personal growth. [p. 16]


Dispositions to be taught in the lesson:

3.2.2 Show social responsibility by participating actively with others in learning situations and by contributing questions and ideas during group discussions. [p. 15]


Responsibilities to be taught in the lesson:


1.3.4 Contribute to the exchange of ideas within the learning community. [p. 13]


2.3.1 Connect understanding to the real world. [p. 14]


Self-assessment strategies to be taught in the lesson:

1.4.2 Use interaction with and feedback from teachers and peers to guide own inquiry process. [p. 14]


1.4.4 Seek appropriate help when it is needed. [p. 14]

2.4.3 Recognize new knowledge and understanding. [p. 15]
Subject Related Massachusetts Curriculum Framework Strands with page numbers:

English Language Arts

Reading and Literature Strand

“In effective English language arts classrooms at all grade levels, students are actively engaged in reading a variety of literary and non-literary texts. By reading imaginative, expository, and informational texts of increasing complexity, students gain an understanding of the elements and structure of different genres.” [p. 21]

“The school library/media center and the classroom library are essential resources in developing a strong and varied literature curriculum. Library teachers can work with classroom teachers in selecting instructional materials to support literature study through a variety of approaches.” [p. 23]
Local Subject Curriculum Standards or Benchmarks, if applicable:


N/A

Local Library/Information Literacy Curriculum Standards or Benchmarks, if applicable:

N/A
Goal or goals for the lesson:

The goals of this lesson are to provide readers’ advisory to a group of grade nine C2 students with high interest, low-level titles and to have each student check out one pleasure reading title. 

Objectives:  

Students will be able to …

1. Recognize the librarians as sources of readers’ advisory. 

2. Narrow a search for pleasure reading books.


3. Select and check out a book for pleasure reading. 

Vocabulary or Key Words:

N/A
Materials or Resources Needed (Provisioning):

Reserved library classroom with seats for 15-20 students

Book cart filled with high interest, low-level fiction titles

Prepared book talks for five titles 

How the Lesson Is to Be Developed:

A. Framing the Lesson or Setting the Stage:

1.
Before the lesson begins, post at the front of the teaching area a basic outline or itinerary of what will be happening during the lesson. (It needs to be framed in general terms. You will provide more details as the lesson progresses.)


Today’s Objectives



1. Discuss the fiction section of the library

2. Listen to Book Talks about several interesting titles

3. Browse and borrow 
2.
Meet students at the door to the library. (Provide whatever directions here that will lead to a smooth beginning of the lesson, for example, where you want them to sit.)



Students will enter the library and proceed to the library classroom as directed by their teacher. The librarian, Donna Johns, and I will be in the classroom to greet the students.
3.
Motivation (Why is this lesson important? What are the students going to learn?):



This lesson was developed for a group of C2 grade nine students. Newton North levels students as follows: C2, C1, Honors, AP. The students are assigned to read one book for pleasure each month, and the English teacher asked the librarian to present several high-interest, low-level titles in order to assist students in locating appropriate titles. This lesson is important because it supports the teacher’s goals for the class by providing students with options for their assignment. Additionally, it demonstrates to students that the librarians are a source for readers’ advisory. 
B. Step-by-step outline of how the lesson will be developed. (Think about how you will handle transitions.)

1. Prior to the students’ arrival I will write the day’s objectives on the white board at the front of the room. Additionally, I will pull approximately 30 high interest, low-level titles from the library shelves and arrange them on top of the large table at the center of the library classroom for students to browse before and after the book talks. Additionally, I will load the titles Donna and I intend to book talk onto a small cart at the front of the classroom. 

2. This lesson will be co-taught with the librarian, Donna Johns. Donna will welcome the class and introduce both of us. Donna will then welcome students to the library and explain the layout of the library. She will focus on the fiction section. Then Donna will let students know that we have several books to share with them and that after we are done book talking we will be happy to assist them in finding a book for their reading assignment. 


3. Next, Donna and I will take turns book talking ten titles (five each). We will trade off several times. Donna and I discussed which titles we will present to the students. I will present the following book talk:

The Killer’s Cousin by Nancy Werlin


David missed his senior year in high school and needs to go to stay with his aunt, uncle and cousin in Cambridge, Massachusetts in order to complete it. He stays in their attic apartment and basically comes and goes as he pleases. Sounds like a pretty great senior year, right? Well, not really. David missed his senior year because he was going through a nationally publicized trial in which he was accused of murdering his girlfriend. He was acquitted, but his picture appeared on television and newspapers across the country and now his face is easily recognized. Circumstances in Cambridge aren’t so great. First of all, his aunt and uncle don’t talk to one another, they communicate through David’s eleven-year-old cousin, Lily, who appears to be somewhat of a sociopath. Second, David may not be the only occupant of the attic apartment. There is a strange humming sound that occasionally accompanies the appearance of the ghost of Lily’s deceased older sister Kathy. All David wants is a fresh start, but to get one he may need to confront major family secrets and his own past. It seems so clear at the beginning, but as the story unfolds the reader begins to wonder who the “killer’s cousin” really is.
Al Capone Shines My Shoes by Gennifer Choldenko


Have you all heard of Alcatraz Island off of San Francisco? An old prison still sits on the island and you can actually go and tour the infamous site. The prison is the setting in the book Al Capone Shines My Shoes. Moose is one of 24 children who live on Alcatraz. His dad is a prison guard and as Moose interacts with infamous prisoners like Al Capone and Machine Gun Kelly who do his laundry and the felon Seven Fingers who fixes the family’s plumbing, Moose begins to wonder about the difference between good guys and bad guys. But can you ask a favor of a convict without owing them back?

Peeps by Scott Westerfield


Cal went to New York City to have a normal college experience. But one night after too many Bahamalamadingdongs his life changes forever. Now, if he even kisses a girl he passes on a parasite that turns his crush into a blood craving, flesh eating, rat loving, monster. Cal isn’t a monster, he’s a carrier, and he has to track down all of his ex-girlfriends before they go on murderous rampages throughout the city. The parasite will let Cal live forever and gives him super human strength but he can’t ever have a relationship again, or can he? Read Peeps by Scott Westerfield to find out. 

The Chocolate War by Robert Cormier 


This book explores Group Mentality. When people are under the influence of Group Mentality they are unable or refuse to listen to their own instincts or 'gut feelings.' Instead, they follow the majority for fear of being mocked or pushed out of the group. 


This concept has everything to do with power – who’s got it and who doesn’t. And High School offers the PERFECT social setting to explore group mentality. 

The Chocolate War does just that. 


Manipulation, cruelty and conformity are all part of the Group Mentality at Trinity High School and Jerry Renault is attempting to break free. Each year the students must sell 25 boxes of chocolate to raise money for the financially strapped private boy's school. But this year, the sadistic and passive aggressive temporary head master wants the boys to double their sales - making them responsible for 50 boxes of chocolates each. 


Laboring under the red rimmed and runny eyes of the chalky pale headmaster is stressful enough, but he's not the only one the students need to fear. A not-so-secret society of upper classmen called The Vigils pass out their own extracurricular assignments to their younger peers. And the headmaster will look the other way just as long as they are willing to carry out his dirty work along with their own. 


But Jerry Renault throws a wrench into their plans. How will this freshman fare against Trinity High School’s Group Mentality? Read Robert Cormier’s The Chocolate War to find out.  

Bronx Masquerade by Nikki Grimes


Mr. Ward’s English class is studying poetry from the Harlem Renaissance and rather than writing the assigned essay, Wesley “Bad Boy” Boone wrote a poem about Langston Hughes. Mr. Ward asks him to share the poem with the class and finds that other students are interested in sharing their own poetry as well. What starts out as a few minutes one Friday a month becomes a weekly poetry reading that other students are sneaking in to hear. Each chapter in the book is from a different student’s point of view and is followed by one of their poems. The poems, rather than demonstrating their differences, highlight how similar these students are in their experiences, their dreams for the future and their desire to fit in with one another. 

4. The majority of this lesson will be held one on one with the students. The teacher is most interested in having Donna and I guide the students towards appropriate selections for their reading levels. She indicated that the students expressed that they are overwhelmed with the choices in the library and that several students indicated that they “don’t like reading.” The class has approximately 15 students, Donna and I will work with individual students to guide them towards books that they will enjoy and will feel comfortable with.


5. In addition to answering questions about the books I chose and laid out on the table for the students to browse, I will offer assistance to any students who would like to head to the stacks to find their selection. The teacher does not want to the students to all head into the library alone to choose their titles, she was clear that they should have guidance. For students who are having a difficult time selecting a title I will ask them, “what was the last book you read that you enjoyed,” and if they cannot think of a title I will ask, “what was the last movie you enjoyed.” From there I will model how I narrow my search for a title. I will take the students to the catalog computer to search for a title, subject or author and will then explain that the titles in the fiction section are arranged alphabetical by author. I will express to the students that the librarians are always excited to help them and are a great resource for learning about new interesting books.


6. As students select titles I, or one of the other librarians will assist them in checking the titles out. 
C. Student Work to Be Completed (if any):

1.  Guided Practice:





N/A 

2. Independent Practice:


N/A 

D.
Student Assessment by the library teacher: (Can the student demonstrate mastery? How do you know if the student met the objectives or not?):

Assessment of the objectives will be informal. Because the goal of this lesson is to show students how to narrow a search for a pleasure reading book, it will involve a lot of inquiring and modeling on my part. As I assist students in browsing and borrowing books I will note how they describe the kind of books they are interested in and will see how they go about finding those books. I believe the best assessment of the success of this lesson would be to note the students’ future use of the library as a source for pleasure reading selections. However, ensuring that every student has a book of interest to check out will be part of the assessment.
E.
Home Activities if Any:




N/A

F.
Teacher Analysis, Reflection, and Evaluation of the Lesson: This section provides an opportunity for the teacher to analyze and reflect on what happened in the lesson – what went well, what didn’t go well – why things happened the way they did, and how to make decisions about how to revise the lesson the next time it is taught. (To assist you in completing this section, please see the document Expectations for Written Products in the Appendix of The Student Handbook 2010-2011.)
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Prior to this lesson, I had not had the opportunity to co-teach with another librarian and I was excited to have the chance to do so. Though I had collaborated with classroom teachers to build lessons, I hadn’t worked together with another teacher to build and carry out a lesson. I enjoyed discussing each of our book selections with Donna and laying out the structure of the presentation. Our plans were driven by a request from an English Language Arts teacher. Her grade nine students are at a lower reading level and she indicated that several do not enjoy reading for pleasure. She was interested in having the students visit the library and select high interest, low reading level titles to help build their confidence in reading. In our discussion with the teacher, Donna and I developed the idea of pulling a number of titles from the shelves that students could browse in the library classroom and then working one on one with students who were unable to select a title from the pre-selected group. The ELA teacher agreed with this plan and appeared excited to have support in encouraging her students to read titles for enjoyment rather than just those assigned to them for schoolwork. 


Donna and I took turns in presenting our book talks; she discussed three books, then I talked two, she then spoke about her last two and I my final three. I had the opportunity to sit in on one of Donna’s book talks for a prior class so I was able to get a sense for her book talking style. I enjoy book talking and, having had the opportunity to do it several times during my elementary school practicum, I believe it makes a difference in student selections and assists them in selecting titles they may not have otherwise considered. 
In choosing my five titles I attempted to find books that would appeal to a variety of students. My titles included mystery, historical fiction, horror, poetry, and drama. I varied the lengths of each book talk as well: two short, one medium and one long description. My goal in each was to hook the readers, to tell about the feel of the book but not give anything away. 


I believe the book talk part of the lesson was a success as most of the titles Donna and I presented were checked out. However, I feel that the most important piece of the lesson was the individual work with the students. I assisted several students in selecting their books. I got the sense that they felt overwhelmed by the prospect of choosing a title from the stacks and felt frustrated if I did not recognize a title or figure out which author they were interested in. However, by modeling a strategy for finding books they might like by thinking about books or movies they have enjoyed in the past and discussing what they liked about them, I feel that I was successful in lowering the students’ anxiety level over selecting a book for their assignment. In assisting students in the high school library I am often surprised at how little they understand about the organization of the library’s books. For me, this experience has emphasized the need for clear signage as well as a yearly “introduction” to the library at each grade level. As part of my future programs I will be certain to include library training so that the students are able to access all of the resources.   
